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St Francis of Assisi Church of England Primary School Vision 
 

“You are the light of the world. A town built on a hill cannot be hidden. Neither do people light a lamp and put it under 
a bowl. Instead they put it on its stand, and it gives light to everyone in the house. In the same way, let your light shine 

before others, that they may see your good deeds and glorify your Father in heaven.” Matthew 5:14-16. 
  
Our school vision has this Bible passage deeply rooted within. Children in our school will value everyone as unique 

individuals and celebrate the distinctive and diverse nature of our community and the wider world. They will aspire 
to greater heights and continue to flourish beyond our school community. They will use the powerful knowledge 
they have gained to grow into valuable citizens whilst demonstrating resilience, determination, adaptability and 

being shining lights to others. Our school is laying the foundations for pupils to flourish and ‘live life in all its 
fullness’ (John 10:10). 

 
This teaching and learning policy is underpinned by the school’s vision and values.  
 
Religious Education is provided in the school within the framework of the York Diocesan Agreed Syllabus. Please click 
here for the Church of England's National Statement of Entitlement (February 2019) which gives additional information 
for parents/carers regarding the entitlement, curriculum statement, curriculum balance and time, staff expertise and 
knowledge, and support. 
 
"Religious education in a Church school should enable every child to flourish and to live life in all its fullness. (John 10:10). 
It will help educate for dignity and respect encouraging all to live well together." 
 
Our RE curriculum links closely with our school vision and aims and is laying the foundations for pupils to flourish and 
‘live life in all its fullness’ (John 10:10). 
 
"In all Church schools, religious education must be considered an academic subject. All pupils are entitled to religious 
education that is delivered in an objective, critical and pluralistic manner. Pupils are entitled to a balanced RE curriculum 
which enquires into religions and worldviews through theology, philosophy and the human and the social sciences. It 
should be a coherent curriculum that enables progress through ordered and sequential learning developing both 
knowledge and skills. There should be a clear curriculum vision and intent, a structure for implementation and provision 
and a process for evaluating impact." 
 
In our school, R.E. must be taught in accordance with the trust deed: which helps schools interpret that legal 
requirement. 
In R.E., we contribute to the school vision by: 

• igniting pupils with a passion for learning and a curiosity to foster life-long learning which will continue beyond 
our school 

• enabling pupils to develop their confidence, be determined, persevere and show resilience 
• creating opportunities for pupils to develop wisdom, knowledge and skills which they can demonstrate across 

local and global communities. This links to pupils’ cultural capital to succeed in life and the Church of England’s 
character education 

• encouraging children to show dignity and respect towards the beliefs of others and the environment 
• having the Christian Values at the heart of our learning 
• involving parents/carers in learning 

  

https://www.churchofengland.org/sites/default/files/2019-02/RE%20Statement%20of%20Entitlement%20for%20Church%20Schools.pdf
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R.E. CURRICULUM INTENT 

 
Religious Education is at the heart of St Francis of Assisi Church of England Primary School. We are theologists, social 
scientists and philosophers! RE teaching and learning provides a foundation for children to flourish into spiritual, 
thoughtful and open-minded and hearted individuals. It is a subject in which we aim to ignite pupils with a passion for 
learning and a curiosity to foster life-long learning which will continue beyond our school, enabling pupils to develop 
their confidence, be determined, persevere and show resilience, creating opportunities for pupils to develop wisdom, 
knowledge and skills which they can demonstrate across local and global communities. Our teaching and learning 
encourage children to show dignity and respect towards the beliefs of others and the environment.  
 
It is an inspiring, valuable and essential subject to allow children to navigate the world today. It enables children to: 

• explore and question their own beliefs and the beliefs and views of others,  

• be creative and analytical and reflective of their life choices and explore life’s big questions in a safe and 
supportive environment based in the school’s Christian ethos. 

• research, share, question, reflect and learn allow children to develop knowledge, skills and understanding of the 
distinctive and diverse nature of our school community, local community and wider world.  

 
The Religious Education curriculum has been carefully crafted so that our children make natural links with other subjects 
in the curriculum and provide opportunities for spiritual development. It incorporates opportunities to visits and visitors 
enrich our curriculum further.  
 
R.E. encourages the development of resilience, perseverance, determination and adaptability and will contribute to our 
children’s personal development in resilience, creativity, independence, judgement and self-reflection.  In our school, 
RE encourages children to learn to think and work creatively to explore a range of faiths and world views as individuals 
and as members of a team. We encourage children to: 

• ask questions and agree and disagree respectfully,  

• be creative and imaginative and philosophical in their thinking about the world around them.   

• recognise and value differences in people and communities,  

• strive to develop an understanding and appreciation of the world views and beliefs of the people in their school, 
local and world community. 

 
Our children will be taught R.E. in a way that ensures progression of knowledge, vocabulary and skills and follows a 
sequence that builds on previous learning in both systematic and thematic learning.  
 
R.E. teaching and learning in our school provides our children with opportunities to learn in a systematic way about the 
Christian faith, Islam, Hinduism and Judaism. It also provides opportunities for thematic learning across a wider range 
of world views, beliefs including those with no religious beliefs. It allows children to explore: 

• explore and reflect upon Christian concepts of God, Incarnation, Salvation, Creation, Gospel, People of God and 
Kingdom of God.  

• big questions such as death, rites of passage, creation and evolution.  

• Current issues such as environmental change, racism, poverty, peace and justice. 
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NATIONAL CURRICULM Agreed syllabus York and Leeds Diocese Curriculum 
End of phase outcomes  

Elements EYFS KEY STAGE 1 Lower KEY STAGE 2 Upper KEY STAGE 2 

Element 1: Making sense of beliefs  
Identifying and making sense of 
religious and non-religious concepts 
and beliefs understanding what these 
beliefs mean within their traditions; 
recognising how and why sources of 
authority (such as texts) are used, 
expressed and interpreted in different 
ways, and developing skills of 
interpretation. Identify the core beliefs 
and concepts studied and give a simple 
description of what they mean  

Children in EYFS should:  

• encounter religions and worldviews 
through special people, books, 
times, places and objects and by 
visiting places of worship.  

• should listen to and talk about 
stories.  

• be introduced to subject specific 
words and use all their senses to 
explore beliefs, practices and forms 
of expression.  

• ask questions and reflect on their 
own feelings and experiences.  

• use their imagination and curiosity 
to develop their appreciation of and 
wonder at the world in which they 
live. 

 
These experiences form the foundation 
for the achievement of the end of Key 
Stage 1 Phase Outcomes  

• Give examples of how 
stories show what people 
believe (e.g. the meaning 
behind a festival)  

• Give clear, simple accounts 
of what stories and other 
texts mean to believers 

 

• Identify and describe the core 
beliefs and concepts studied 

• Make clear links between 
texts/sources of authority and the 
key concepts studied  

• Offer informed suggestions about 
what texts/sources of authority 
might mean and give examples of 
what these sources mean to 
believers 

• Identify and explain the core beliefs and 
concepts studied, using examples from 
texts/sources of authority in religions  

• Describe examples of ways in which 
people use texts/sources of authority to 
make sense of core beliefs and concepts  

• Taking account of the context(s), suggest 
meanings for texts/sources of authority 
studied, comparing their ideas with ways 
in which believers interpret them, 
showing awareness of different 
interpretations 

Element 2: Understanding the impact  
Examining how and why people put 
their beliefs into action in diverse 
ways, within their everyday lives, 
within their communities and in the 
wider world. 

• Give examples of how 
people use stories, texts and 
teachings to guide their 
beliefs and actions, 
individually and as 
communities 

• Give examples of ways in 
which believers put their 
beliefs into practice  
 

• Make simple links between 
stories, teachings and concepts 
studied and how people live, 
individually and in communities 

•  Describe how people show their 
beliefs in how they worship and in 
the way they live  

•  Identify some differences in how 
people put their beliefs into 
practice  

• Make clear connections between what 
people believe and how they live, 
individually and in communities.  

• Using evidence and examples, show how 
and why people put their beliefs into 
practice in different ways, e.g. in different 
communities, denominations or cultures 

Element 3: Making connections  
Reasoning about, reflecting on, 
evaluating and connecting the 
concepts, beliefs and practices studied; 
allowing pupils to challenge ideas, and 
the ideas to challenge pupils’ thinking; 
discerning possible connections 
between these ideas and pupils’ own 
lives and ways of understanding the 
world.  
 

 • Think, talk and ask questions 
about whether the ideas 
they have been studying 
have something to say to 
them   

• Give a good reason for the 
views they have and the 
connections they make.  

• Talk about what they have 
learned 

• Raise important questions and 
suggest answers about how far 
the beliefs and practices studied 
might make a difference to how 
pupils think and live  

• Make links between some of the 
beliefs and practices studied and 
life in the world today, expressing 
some ideas of their own clearly  

• Give good reasons for the views 
they have and the connections 
they make  Talk about what they 
have learned and if they have 
changed their thinking  
 

• Make connections between the beliefs 
and practices studied, evaluating and 
explaining their importance to different 
people (e.g. believers and atheists)   

• Reflect on and articulate lessons people 
might gain from the beliefs/practices 
studied, including their own responses, 
recognising that others may think 
differently.    

• Consider and weigh up how ideas studied 
in this unit relate to their own experiences 
and experiences of the world today, 
developing insights of their own and 
giving good reasons for the views they 
have and the connections they make  

• Talk about what they have learned, how 
their thinking may have changed and why  
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Understanding Christianity Progression (Cultural Capital) 
 God Incarnation/God Salvation Creation/Fall 

EY
FS

 

Christians believe God came to Earth in human form as 
Jesus. 
Christians believe Jesus came to show that all people are 
precious and special to God. 

Christians believe that Jesus is God and that he was born 
as a baby in Bethlehem. 
The Bible points out that his birth showed that he was 
extraordinary (for example, he is worshipped as a king, 
in Matthew) and that he came to bring good news (for 
example, to the poor, in Luke). 
Christians celebrate Jesus’ birth; Advent for Christians is 
a time of getting ready for Jesus’ coming. 

Christians remember Jesus’ last week at Easter. 
Jesus’ name means ‘He saves’. 
Christians believe Jesus came to show God’s love 
Christians try to show love to others. 

 

K
EY

 S
TA

G
E 

1 
 

Christians believe in God, and that they find out about 
God in the Bible. 
Christians believe God is loving, kind, fair and forgiving, 
and also Lord and King. 
Some stories show these Christian beliefs. 
Christians worship God and try to live in ways that 
please him. 

Christians believe that Jesus is God and that he was born 
as a baby in Bethlehem. 
The Bible points out that his birth showed that he was 
extraordinary (for example, he is worshipped as a king, 
in Matthew) and that he came to bring good news (for 
example, to the poor, in Luke). 
Christians celebrate Jesus’ birth; Advent for Christians is 
a time of getting ready for Jesus’ coming. 

Christians believe Jesus’ teachings make people think 
hard about how to live and 
show them the right way. 

God created the universe. 
The Earth and everything in it are important to God. 
God has a unique relationship with human beings as 
their Creator and Sustainer. 
Humans should care for the world because it belongs to 
God. 

Easter is very important in the ‘big story’ of the Bible. 
Jesus showed that he was willing to forgive all people, 
even for putting him on the cross. 
Christians believe Jesus builds a bridge between God 
and humans. 
Christians believe Jesus rose again, giving people hope of 
a new life. 

LO
W

ER
 K

EY
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TA
G

E 
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Christians believe God is Trinity: Father, Son and Holy Spirit.  
Christians believe The Father creates; he sends the Son who saves his people; the Son sends the Holy Spirit to his 
followers.  
Christians find that understanding God is challenging; people spend their whole lives learning more and more about 
God.  
Christians really want to try to understand God better and so try to describe God using symbols, similes and 
metaphors, in song, story, poems and art.  
Christians worship God as Trinity. It is a huge idea to grasp and Christians have created art to help to express this 
belief.  
Christians believe the Holy Spirit is God’s power at work in the world and in their lives today, enabling them to follow 
Jesus. 

Christians see Holy Week as the culmination of Jesus’ 
earthly life, leading to his death and resurrection.  
The various events of Holy Week, such as the Last 
Supper, were important in showing the disciples what 
Jesus came to earth to do.  
Christians today trust that Jesus really did rise from the 
dead, and so is still alive today. 

God the Creator cares for the creation, including human 
beings.  
As human beings are part of God’s good creation, they 
do best when they listen to God. 
The Bible shows that God wants to help people to be 
close to him — he keeps his relationship with them, 
gives them guidelines on good ways to live (such as the 
Ten Commandments). 

U
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Jesus was Jewish. 
Christians believe Jesus is God in the flesh.  
They believe that his birth, life, death and resurrection were part of a longer plan by God to restore the relationship 
between humans and God. 
The Old Testament talks about a ‘rescuer’ or ‘anointed one’ — a messiah. Some texts talk about what this ‘messiah’ 
would be like. 
Christians believe that Jesus fulfilled these expectations, and that he is the Messiah. (Jewish people do not think 
Jesus is the Messiah.)  
Christians see Jesus as their Saviour (See Salvation). Christians believe God is omnipotent, omniscient and eternal, 
and that this means God is worth worshipping.  
Christians believe God is both holy and loving, and Christians have to balance ideas of God being angered by sin and 
injustice (see Fall) but also loving, forgiving, and full of grace. 
Christians do not all agree about what God is like, but try to follow his path, as they see it in the Bible or through 
Church teaching. 
Christians believe getting to know God is like getting to know a person rather than learning information. 
 

Christians read the ‘big story’ of the Bible as pointing out 
the need for God to save people. This salvation includes 
the ongoing restoration of humans’ relationship with 
God. 
 The Gospels give accounts of Jesus’ death and 
resurrection.  
he New Testament says that Jesus’ death was somehow 
‘for us’.  

There is much debate and some controversy around the 
relationship between the accounts of creation in Genesis 
and contemporary scientific accounts.  
These debates and controversies relate to the purpose 
and interpretation of the texts. For example, does 
reading Genesis as a poetic account conflict with 
scientific accounts?  
There are many scientists throughout history and now 
who are Christians. 
The discoveries of science make Christians wonder even 
more about the power and majesty of the Creator. 

Christians read the ‘big story’ of the Bible as pointing out 
the need for God to save people. This salvation includes 
the ongoing restoration of humans’ relationship with 
God.  
The Gospels give accounts of Jesus’ death and 
resurrection. 
Belief in Jesus’ resurrection confirms to Christians that 
Jesus is the incarnate Son of God, but also that death is 
not the end. 
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Understanding Christianity Progression (Cultural Capital) 
 

 People of God Gospel Kingdom of God 

EY
FS

 

   

K
EY
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God the Creator cares for the creation, including human beings. 
As human beings are part of God’s good creation, they do best 
when they listen to God. 
The Bible shows that God wants to help people to be close to him 
— he keeps his relationship with them, gives them guidelines on 
good ways to live (such as the Ten Commandments). 

Christians believe Jesus brings good news for all people.  
For Christians, this good news includes being loved by God, and being forgiven 
for bad things. 
Christians believe Jesus is a friend to the poor and friendless. 
Christians believe Jesus’ teachings make people think hard about how to live 
and show them the right way. 
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The Old Testament tells the story of a particular group of people, the children 
of Israel known as the People of God — and their relationship with God.  
The People of God try to live in the way God wants, following his commands 
and worshipping him.  
They believe he promises to stay with them and Bible stories show how God 
keeps his promises. 

Christians believe Jesus challenges everyone about how to live — he sets the 
example for loving God and your neighbour, putting others first.  
Jesus shows love and forgiveness to unlikely people.  
Christians try to be like Jesus — they want to know him better and better. 
Christians try to put his teaching and example into practice in lots of ways, 
from church worship to social justice 

Christians believe that Jesus inaugurated the ‘Kingdom of God’ — i.e. Jesus’ 
whole life was a demonstration of his belief that God is King, not just in heaven 
but here and now (‘Your kingdom come, your will be done on earth as it is in 
heaven’).  
Christians believe Jesus is still alive, and rules in their hearts and lives by the 
Holy Spirit, if they let him. 
Christians believe that after Jesus returned to be with God the Father, he sent 
the Holy Spirit at Pentecost to help the Church to make Jesus’ invisible 
Kingdom visible by living lives that reflect the love of God. 
Christians celebrate Pentecost as the beginning of the Church 
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The Old Testament pieces together the story of the People of God. 
The story of Moses and the Exodus shows how God rescued his people from 
slavery in Egypt; Christians see this story as looking forward to how Jesus’ 
death and resurrection also rescue people from slavery to sin.  
Christians apply this idea to living today by trying to serve God and to bring 
freedom to others; for example, loving others, caring for them, bringing health, 
food, justice, and telling the story of Jesus. 

The good news is not just about setting an example for good behaviour and 
challenging bad behaviour: it is that Jesus offers a way to heal the damage 
done by human sin.  
Christians see that Jesus’ teachings and example cut across expectations — the 
Sermon on the Mount is an example of this, where Jesus’ values favour serving 
the weak and vulnerable, not making people comfortable.  
Christians believe that they should bring this good news to life in the world in 
different ways, within their church family, in their personal lives, with family, 
with their neighbours, in the local, national and global community. 

Jesus told many parables about the Kingdom of God. These suggest that God’s 
rule has begun, through the life, teaching and example of Jesus, and 
subsequently through the lives of Christians who live in obedience to God.  
The Kingdom is compared to a feast where all are invited to join in. Not 
everyone chooses to do so.  
Many Christians try to extend the Kingdom of God by challenging unjust social 
structures in their locality and in the world. 
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World Views Knowledge Progression (Cultural Capital) 
 ISLAM JUDAISM SIKHISM HINDUISM 

Y
EA

R
 1

 

Children will know:                      

• the words of the Shahadah and that it 
is very important for Muslims  

• some of the key Muslim beliefs about 
God found in the Shahadah and the 99 
names, and give a simple description 
of what some of them mean   

• examples of how stories about the 
Prophet show what Muslims believe 
about Muhammad 

• examples of how Muslims use the 
Shahadah to show what matters to 
them  

• examples of how Muslims use stories 
about the Prophet to guide their 
beliefs and actions (e.g. care for 
creation, fast in Ramadan) 

• examples of how Muslims put their 
beliefs about prayer into action. 

• about Muslim beliefs and ways of 
living  

• what they think is good for Muslims 
about prayer, respect, celebration and 
self-control, giving a good reason for 
their ideas a good reason for their 
ideas about whether prayer, respect, 
celebration and self-control have 
something to say to them too. 

Children will know: 

• the words of the Shema as a Jewish 
prayer  

• some stories used in Jewish 
celebrations (e.g. Chanukah or Sukkot)   

• examples of how the stories used in 
celebrations (e.g. Shabbat) remind 
Jews about what God is like.  

• examples of how Jewish people 
celebrate special times (e.g. Shabbat, 
Sukkot, Chanukah)   

• links between Jewish ideas of God 
found in the stories and how people 
live 

• example of how some Jewish people 
might remember God in different ways 
(e.g. mezuzah, on Shabbat).   

• what Jewish people celebrate and why  

• what they think is good about 
reflecting, thanking, praising and 
remembering for Jewish people 

a good reason for their ideas about whether 
any of these things are good for them too. 
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Children will know:                      
• examples of stories, objects, 
symbols and actions used, mosques which 
show what people believe  
• simple examples of how people 
worship at mosque 

Children will know:                      
• a clear, simple account of what 
Genesis 1 tells Jews about the natural world.  
• examples of how Christians and 
Jews can show care for the natural earth  
• why Jews might look after the 
natural world. 
• examples of stories, objects, 
symbols and actions used in synagogues 
which show what people believe  
simple examples of how people worship at a 
synagogue 

  

Y
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Children will know about some of the Islamic 
religious festivals through the thematic units 
taught: 
What are the deeper meanings of festivals? 

Children will know about some of the Jewish 
religious festivals through the thematic units 
taught: 
What are the deeper meanings of festivals? 

Children will know:  
some of the core beliefs of Sikhism, e.g. 
one God, the message of Guru Nanak, 
equality and service  
clear links between the Mool Mantar and 
Sikh beliefs and actions  
what some of the teachings of the Gurus 
mean to Sikhs today.  
links between the life of at least one of 
the Gurus and some actions Sikhs take 
today (e.g. Guru Nanak and the langar; 
Guru Gobind Singh and the Khalsa)  
examples that demonstrate that 
remembering God, working hard and 
serving others are important to Sikhs 
today. 
what matters to Sikhs (e.g. equality, 
service, honest work), and say why they 
still matter today  
links between key Sikh values and life in 
the world today, identifying which values 
would make most difference in pupils’ 
own lives and in the world today  
what they have learned and whether they 
have changed their thinking. 
 
In addition, children may know about 
some of the Sikh religious festivals 
through the thematic units taught. 

Children will know:  
some Hindu deities and describe Hindu 
beliefs about God (e.g. Brahman, 
trimurti)  
about what Hindu murtis express about 
God  
links between Hindu beliefs and the aims 
of life (e.g. karma). Understanding the 
impact:  
how Hindus show their faith within their 
families in Britain today (e.g. home puja)  
how Hindus show their faith within their 
faith communities in Britain today (e.g. 
arti and bhajans at the mandir; Diwali), 
indicating some differences in how 
Hindus show their faith. Making 
connections:  
links between the Hindu idea of 
everyone having a ‘spark’ of God in them 
and ideas about the value of people in 
the world today, giving good reasons for 
their ideas 
Consider and weigh up the value of 
taking part in family and community 
rituals in Hindu communities and express 
insights on whether it is a good thing for 
everyone, giving good reasons for their 
ideas and talking about whether their 
learning has changed their thinking. 

 
In addition, children may know about 
some of the Hindu religious festivals 
through the thematic units taught. 

Y
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Children will know about some of the Islamic 
rites of passage through the thematic units 
taught: 
How and why do believers show their 
commitments during the journey of life? 

Children may know about some of the Jewish 
rites of passage through the thematic units 
taught: 
How and why do believers show their 
commitments during the journey of life? 

children may know about some of the Sikh 
rites of passage through the thematic 
units taught: 
How and why do believers show their 
commitments during the journey of life? 

In addition, children may know about 
some of the Hindu rites of passage 
through the thematic units taught: 
How and why do believers show their 
commitments during the journey of life? 
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Children will know:  
Muslim beliefs about God, the Prophet and 
the Holy Qur’an (e.g. tawhid; Muhammad as 
the Messenger, Qur’an as the message)  
ways in which Muslim sources of authority 
guide Muslim living (e.g. Qur’an guidance on 
five pillars; hajj practices follow example of 
the Prophet).   
connections between Muslim beliefs and 
worship (e.g. Five Pillars, mosques, art)   
examples to show how Muslims put their 
beliefs into practice in different ways.  
connections between Muslim beliefs studied 
and Muslim ways of living in 
Britain/Yorkshire today  
the value of e.g. submission, obedience, 
generosity, self-control and worship in the 
lives of Muslims today and articulate 
responses on how far they are valuable to 
people who are not Muslims   
what and how they have learned, and how 
and why their thinking has changed. 

Children will know:   
Jewish beliefs about God 
examples of some texts that say what God is 
like and explain how Jewish people interpret 
them. 
clear connections between Jewish beliefs 
about the Torah and how they use  it   
clear connections between Jewish 
commandments and how Jews live (e.g. in 
relation to kosher laws)   
evidence and examples to show how Jewish 
people put their beliefs into practice in 
different ways (e.g. some differences 
between Orthodox and Progressive Jewish 
practice).   
connections between Jewish beliefs studied 
and explain how and why they are important 
to Jewish people today   
the value of e.g. tradition, ritual, community, 
study and worship in the lives of Jews today, 
and articulate responses on how far these 
ideas are valuable to people who are not 
Jewish  
about how ideas of tradition, ritual, 
community and study relate to their own 
lives, giving good reasons for their views and 
explaining how their thinking has developed 
during the unit 

  

Y
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Children will know about Muslim views of 
pilgrimage, interfaith issues taught in our 
thematic units: 
Why is pilgrimage important to some 
religious believers? 
How do religions help people live through 
good times and bad times? 

Children will know about Jewish views of 
pilgrimage, interfaith issues   taught in our 
thematic units: 
Why is pilgrimage important to some 
religious believers? 
How do religions help people live through 
good times and bad times? 

In addition, children may know about Sikh 
views of pilgrimage, interfaith issues 
taught in our thematic units: 
Why is pilgrimage important to some 
religious believers? 
How do religions help people live through 
good times and bad times? 

In addition, children may know about 
Hindu views of pilgrimage, interfaith 
issues taught in our thematic units: 
Why is pilgrimage important to some 
religious believers? 
How do religions help people live 
through good times and bad times? 
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Vocabulary progression 
 EYFS Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 

U
n

d
er

st
an

d
in

g 
C

h
ri

st
ia

n
it

y 

God, Jesus, nativity, 
Christmas, Bethlehem, 
precious, Thanksgiving 
Easter, Lent, sacrifice, costly, 
pancake day, Shrove Tuesday, 
Good Friday cross, crucifixion, 
resurrection, tomb, angel, 
God, Jesus, creator, universe, 
creative, stewardship 

Parable, forgiveness, sorry  
Wicked, loving, caring 
Nativity, crib, advent, wreath, 
festivals, thankful, Parable, 
forgiveness, sorry  
Friendship, peace, gospel, 
good news, testament 
Easter, salvation, 
resurrection, crucifixion, sin 

Nativity, crib, advent, wreath, 
festivals, thankful, magi, 
Creator, rest, calm, creation, 
offerings, harvest, 
thankfulness  
Genesis, Easter, salvation, 
resurrection, crucifixion, sin, 
church, mosque, worship, 
beliefs, synagogue, holy, 
sacred, artefacts, church: 
altar, cross, crucifix, font, 
lectern, candles, the 
baptismal pool, pulpit  

Fall, repentance, sorry, 
salvation, stewardship, 
temptation, sin, death, 
creation, commandments 
Good Friday, repentance, 
salvation, resurrection, 
incarnation, fall, creation, 
Palm Sunday, Easter Sunday 
cross, crucifix 
Resurrection, kingdom, holy 
spirit, ascended 

Trinity 
Father, son, holy spirit 
Symbolism, grace, baptism, 
infant baptism, believers, 
confirmation, sacrament  
Society, community, 
charities, Samaritan, love, 
Fall, repentance, sorry, 
salvation, stewardship, 
temptation, sin, death, 
creation, commandments 
Good Friday, repentance, 
salvation, resurrection, 
incarnation, fall, creation, 
Palm Sunday, Easter Sunday, 
cross, crucifix 

Yeshua, salvation, sacrifice, 
Eucharist, martyr, prophesies, 
incarnation, Messiah, saviour, 
freedom, salvation, covenant 
Promise, justice, sacrifice, 
holy, just forgiveness, loving, 
mercy, love  
Messiah, campaign, baptism, 
trinity, celebrations, creation, 
fall, People of God, 
incarnation, saviour, gospel, 
transfiguration, transform 
Gospel  
Reconciliation, concentration 
camp, generous, charity, 
racism, foundations, peace, 
forgiveness, health and 
healing, prayer, humanity 
leprosy, hospice, metaphors, 
sermon, condemn, adultery, 
interfaith, world view, 
denomination 

Heaven, kingdom of God, 
parables, fall, sin, example, 
obedience, violence, cruelty, 
feast, vineyards, tenants, 
community, forgiveness, 
solitary, rescuer, Eternal life, 
inequality, wealth, poverty, 
loneliness, injustice, saving, 
resurrection, illness   

Th
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baptism and dedication 
symbolism water, Islam, special 
Bible, holy, similar, different, 
scriptures. Torah, testament, 
Hanukkah, prophets, Diwali, 
Qur’an, Church, mosque, 
synagogue, temple, reflection 
area, prayer space  

Allah, ibadah, prayer, muslim, 
Quran, Shahadah, Muezzin, 
charity, fasting in Ramadan, 
pilgrimage salah, wudu. Hajj, 
sawm, zakah 
 
mezuzah, challah bread, challah 
board, challah cover, kosher food, 
Star of David, chanukiah, kippah, 
Shabbat, Shema, Tenakh, Sukkot, 
chanukah 

Belonging, rosary, Ka’ba; taqiyah, 
mezuzah; menorah; Kiddush cup, 
challah bread; kippah 
Parable, infant baptism, 
dedication, command, naming 
ceremony, symbols, rings, hymns, 
weddings, ceremonies, promises, 
prayers, weddings, community, 
worship 
Creation, golden rule, friendship, 
responsibility, good, bad, right, 
wrong, Zakat, alms giving, in 
Islam; tzedekah  
(charity) in Judaism.  tikkun olam 
(repairing the world) and Tu 
B’shevat (New Year for trees) 
synagogue Tamid, Torah scroll, 
tzitzit (tassels tallit (prayer shawl) 
and kippah (skullcap), hanukkiah, 
bimah; mosque/masjid: wudu; 
calligraphy, prayer mat, prayer 
beads, minbar, mihrab, muezzin, 
psalm , hymn prayer,  community 

Gurdwara, Mool Mantar, Guru 
Guru Nanak, sewa, Kartarpur, 
Guru Granth Sahib, Khalsa, 
IkOnkar, Langar, equality, Divali, 
Vaisakhki 
Metaphor, ceremonies, 
milestones, faith community, 
believers, baptism, infant 
baptism, thread ceremony, 
bar/bat mitvah, promises  
love, commitment, community, 
belonging and belief 
Trimurti, Ultimate Reality, 
Brahman, Ultimate Reality, deity, 
Bhagavad Gita, Divali, Holi, 
punusharthas, dharma, artha, 
kama, moksha 

Religious and non-religious, 
metaphor, milestones, faith, 
community, ceremony, adult and 
child baptism, thread ceremony, 
bar/bat mitvah, symbolism, 
commitments, love, commitment, 
community, belonging and belief 

Salvation, Diwali, Hanukkah, 
Easter, gratitude, thankfulness, 
sense of purpose, faith, liturgies, 
hymns, Shema, Mezuzzah, Ein 
Keloheinu, Avinu Malkeinu – two 
Jewish prayers found in a siddur, 
a daily prayer book, Sefer Tor, 
kposher, (handwritten scroll), 
Torah or TeNaKh, mitzvoth – 
commandments, Shabbat, 
synagogue, orthodox, 
progressive, ark, Ner Tamid, 
bimah. 
Tawhid, ibadah, Shahadah, salat, 
sawm zakat, hajj 

Atheists, suffering, Agnostics, Life, 
death, suffering, bereaved, 
tradition, atheist, humanism, 
judgement, heaven, secular, non-
religious, karma, soul, samsara, 
reincarnation and moksha, 
resurrection, judgement, heaven, 
Freedom, salvation, truth, belief  
Technology, Evolution, science, 
creator, cosmology, creation, fall 
Pilgrimage, holy. Sacred, spiritual 
significance, shrine Hajj, 
reflection, repentance, 
remembrance  
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R.E. CURRICULUM IMPLEMENTATION 

 

Christianity is the majority religion studied in each year group and at least 50% of curriculum time is dedicated to this. 
As a school, the curriculum spends approximately 10% of teaching and learning time meeting explicitly RE objectives 
(see the long-term overview). 
 
We have a consistent structure to teaching R.E. our school. There are three different ways of exploring each topic or 
theme:  

• Making Sense of the Text,  

• Understanding the Impact, 

• Making Connections. 
 
These are detailed in our bespoke planning and assessment tools and include activities which involve investigating 
beliefs, exploring how that world view is lived out and impact it makes to the wider community. This may be through 
creative, dramatic, theological, philosophical discussion and practical tasks which can be recorded the children’s 
individual RE books, floor books, SEESAW and or displays around school.  We use our bespoke PATs to provide a broad 
and balanced RE curriculum building on previous learning and this provides both support and challenge for learners. 
Teachers decide on how they deliver lessons. Most of the RE is taught through weekly scheduled lessons and on 
occasion through a blocked series of sessions. RE in our school incorporates an annual RE week, where sessions are 
focussed on Christian Values.  
 
Religious Education is embedded in our whole school curriculum and opportunities for enhancing learning are always 
taken.  
 
Resources 
We have a wide range of resources, to support our RE teaching, that we continue to develop. Religious education is 
funded to enable a range of resources on different religions to be purchased. We maintain an RE story shelf in the 
library, which offers many stories from different traditions. The school makes use of guidance material produced by 
the SACRE/Diocese. Funding will also allow, where possible, visits to different places of worship and provide Continuing 
Professional Development (CPD) for staff. All resources are stored, easily accessible and kept in good condition. 
Resource banks are available for both staff and pupils on all major religions and world views as appropriate. Our staff 
are given protected time to familiarise themselves with any new materials.  
 
A regular audit of resources takes place by the RE subject leader in order to update our collection. 
 
Matching Work to Pupils' Needs 
Our whole school policy regarding pupils with special needs and differentiation, applies to RE. Teachers should be alert 
to the fact that some children have special and deep experience of a religion through family practice. This of course 
may not relate to their general educational ability. 
 
Staff training and CPD 
All staff have access to R.E. CPD in line with the subject leader’s identified areas for development. This is either ‘in 
house’ or through Diocesan support. The R.E. subject leader also attends local network meetings. The Headteacher 
attends Diocesan leadership networks. 
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R.E. Long Term Overview  
 

Green - Understanding Christianity   Orange – World views systematic units  Blue – Thematic units comparing world views and beliefs 

 
 

Year  Autumn  Summer  Hours 

EYFS  Being special: where do we belong?  
Why do Christians perform nativity plays at Christmas? UC - 

Incarnation  

Which stories are special and why?  
Why do Christians put a cross in an Easter garden? UC - Salvation  

Which places are special and why?   
Why is the word God so important to Christians? UC - God  

 

1  
What do Christians believe God 

is like? (4-6 hours) 
 UC - God  

What does Christmas 
mean to Christians? (4-6 

hrs) UC - Incarnation  

What is the ‘good news’ Christians 
believe Jesus brings? (6-8 hrs) UC - 

Gospel  

What does Easter mean to Christians? 
(4-6 hrs) UC - Salvation  

Who is a Muslim and what 
do they believe? (12 hrs) 

Who is a Jewish and what 

do they believe? (10-12 hrs) 

40-50 

2  Who am I? What does it mean 
to belong? (6 hrs)  

What does Christmas 
mean to Christians? (4-6 

hrs) UC – Incarnation 
(Digging Deeper)  

Who do Christians say made the 
world? (6-8 hrs) UC - Creation  

What does Easter mean to Christians? 
(4-6 hrs) UC – Salvation (Digging 

Deeper)  

What makes some places 
sacred to believers? (8-10 

hrs)  

How should we care for the 
world and for others, and why 

does it matter? (6-8 hrs) 

34-44 

3  
What does it mean to be a Sikh in Britain today? (10-12) 

hrs) P42-43 of York Syllabus  

What is it like to follow God? (6-10 
hrs)  

UC – People of God  

Why do Christians call the day Jesus 
died ‘Good Friday’? (4-6 hrs)  

UC - Salvation  

What are the deeper 
meanings of festivals? (12 

hrs)  

What does it mean to be a 

Hindu in Britain today? 

(10-12hrs) 

42-52 

4  
What is the Trinity? (6-8 hrs) UC 

- Incarnation  

What kind of world did 
Jesus want? (6-8 hrs)  

UC – Gospel  

Who do Christians learn from the 
Creation story? (6-8 hrs) UC - 

Creation  

When Jesus left, what was the impact 
of Pentecost? (4-6 hrs) UC – Kingdom 

of God 

How and why do believers show their commitments during 
the journey of life? (8-10 hrs) (comparing beliefs and 

practices between different faiths and beliefs – 
Christianity with Sikhism)  

30-40 

5  
What does it mean if God 

is holy and loving? (4-6 
hrs) UC - God  

Was Jesus the 
Messiah? (4-6 hrs) 
UC - Incarnation  

What would 
Jesus do? (4 

hrs) UC – 
Gospel  

What did Jesus do to save human 
beings? (4-6 hrs) UC - Salvation  

What will make our city/town/village 
a more respectful place?  (6-8 hrs) 

York Syllabus   

What does it mean for 

Muslims to follow God? 

(10-12hrs)  

What does it mean for a 
Jewish person to follow God? 

(10-12 hrs)  

40-54 

6  

What kind of king is Jesus? (4-6 
hrs) UC – Gospel   

Creation and science: 
conflicting or 

complementary? (4-6 hrs) 
UC - Creation  

Why is pilgrimage 
important to some 
religious believers? 

(6-8hrs)  

How do religions 
help people live 

through good 
times and bad 

times? (4-6 hrs) 

What difference does the 
Resurrection make for Christians?    

(4-6 hrs) UC – Salvation  

 Why do some people 
believe in God and some 

people not? (secular/non-
religious world views) (6-

8hrs) 

How can following God bring 
Peace and Justice? (6-8hrs) 

UC- People of God   

34-48 
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R.E. CURRICULUM IMPACT 

 
Our children enjoy and value Religious Education.  Children will understand and appreciate the value of RE in the 
context of their own spiritual and emotional development, personal wellbeing.   
Progress in RE is demonstrated through reviewing and scrutinising children’s work, in accordance with the school's 
assessment policy to ensure that progression of knowledge and skills is taking place; namely through:  

• Looking at pupils’ work, especially over time as they gain skills and knowledge  
• Exploring their verbal contributions to sessions through personal reflections and teacher observations 
• Observing how they perform in lesson or during a learning walk.  
• Talking to them about what they know.  

 
Assessment, Recording and Reporting 
Assessment in Religious Education will:  

• Involve identifying suitable opportunities in schemes of work such as Understanding Christianity.  

• Be directly related to the expectations of the Diocese of York Syllabus.  

• Seek to identify development in the different areas of learning in the subject and not only in the acquisition 
of factual knowledge.  

• Recognise the range of skills and attitudes which the subject seeks to develop.  

• Employ well defined criteria for marking and assessment which identify progress and achievement as well 
as effort, following the school’s marking policy. 

• Include pupil self-assessment.  

• Enable effective tracking of pupil progress to identify areas for development in pupil’s knowledge and 
understanding, as well as whole school areas for development. 

• Enable effective reporting to parents. 
 
Cultural Capital & SMSC in R.E. 
The RE curriculum will contribute to children’s personal development in resilience, creativity, independence, 
judgement and self-reflection. This would be seen in them being able to talk confidently about their work and sharing 
their work with others.  Progress will be shown through outcomes and through the important record of the process 
leading to them.   

• Children have access to key knowledge, language and meanings in order to understand and readily apply to 
their work in RE and across the wider curriculum.  
• Educational Visits will make links to RE and be made to develop the children’s learning experiences.  
• Children will achieve age related expectations in RE.  
• Children will retain knowledge about their journey and the outcomes for each unit of work.  
• Children will learn British Values and PSHE and revisit the importance of our world and how it should be 
treated.  



“Live, love and learn together in the light of Christ.” 
St Francis of Assisi Church of England Primary School 

Religious Education Policy 

13 
 

Thematic Progression of Outcomes 

 

Social Sciences Living (MAKING SENSE OF BELIEF) Theological Beliefs (UNDERSTANDING THE IMPACT) Philosophy Thinking (MAKING CONNECTIONS) 

EY
FS

 

Children can: 
talk about some religious stories  
recognise some religious vocabulary, e.g. about God   
Identify some of their own feelings in the stories they hear  
identify a sacred text e.g. Bible, Qur’an 
talk about what Jesus teaches about keeping promises and say why keeping promises is a good thing to do  
talk about what Jesus teaches about saying ‘thank you’, and why it is good to thank and be thanked 
retell religious stories, making connections with personal experiences.  
share and record occasions when things have happened in their lives that made them feel special. recall simply what happens at a traditional Christian infant baptism and dedication.   
recall simply what happens when a baby is welcomed into a religion other than Christianity. recognise that some religious people have places which have special meaning for them. 
talk about the things that are special and valued in a place of worship identify some significant features of sacred places  
recognise a place of worship  
get to know and use appropriate words to talk about their thoughts and feelings when visiting a church  
express a personal response to the natural world. 

K
EY

 S
TA

G
E 

1
 

Recognise the words of the Shahadah and that it is very important for Muslims  
Identify some of the key Muslim beliefs about God found in the Shahadah and the 99 
names, and give a simple description of what some of them mean   
Give examples of how stories about the Prophet show what Muslims believe about 
Muhammad. 
Recognise the words of the Shema as a Jewish prayer  
Re-tell simply some stories used in Jewish celebrations (e.g. Chanukah or Sukkot)   
Give examples of how the stories used in celebrations (e.g. Shabbat) remind Jews 
about what God is like. 

Give examples of how Muslims use the Shahadah to show what matters to them  
Give examples of how Muslims use stories about the Prophet to guide their beliefs and 
actions (e.g. care for creation, fast in Ramadan) 
Give examples of how Muslims put their beliefs about prayer into action. 
Give examples of how Jewish people celebrate special times (e.g. Shabbat, Sukkot, 
Chanukah)   
Make links between Jewish ideas of God found in the stories and how people live  
Give an example of how some Jewish people might remember God in different ways 
(e.g. mezuzah, on Shabbat).   

Think, talk about and ask questions about Muslim beliefs and ways of living  
Talk about what they think is good for Muslims about prayer, respect, celebration and 
self-control, giving a good reason for their ideas  
Give a good reason for their ideas about whether prayer, respect, celebration and self-
control have something to say to them too. 
Ask some questions about what Jewish people celebrate and why  
Talk about what they think is good about reflecting, thanking, praising and 
remembering for Jewish people 
Give a good reason for their ideas about whether any of these things are good for them 
too. 

Recognise that loving others is important in lots of communities  
Say simply what Jesus and one other religious leader taught about loving other people.   
Recognise that there are special places where people go to worship, and talk about 
what people do there  
Identify at least three objects used in worship in two religions and give a simple 
account of how they are used and something about what they mean  
Identify a belief about worship and a belief about God, connecting these beliefs simply 
to a place of worship. Identify a story or text that says something about each person 
being unique and valuable 
Give an example of a key belief some people find in one of these stories (e.g. that God 
loves all people)  
Give a clear, simple account of what Genesis 1 tells Christians and Jews about the 
natural world. 

Give an account of what happens at a traditional Christian and Jewish or Muslim 
welcome ceremony, and suggest what the actions and symbols mean  
Identify at least two ways people show they love each other and belong to each other 
when they get married (Christian and/or Jewish and non-religious).  
Give examples of stories, objects, symbols and actions used in churches, mosques 
and/or synagogues which show what people believe  
Give simple examples of how people worship at a church, mosque or synagogue 
Talk about why some people like to belong to a sacred building or a community.  
Give an example of how people show that they care for others (e.g. by giving to 
charity), making a link to one of the stories  
Give examples of how Christians and Jews can show care for the natural earth  
Say why Christians and Jews might look after the natural world. 

Give examples of ways in which people express their identity and belonging within faith 
communities and other communities, responding sensitively to differences 
Talk about what they think is good about being in a community, for people in faith 
communities and for themselves, giving a good reason for their ideas 
Talk about what they have learned and how their ideas have changed. 
Think, talk and ask good questions about what happens in a church, synagogue or 
mosque, saying what they think about these questions, giving good reasons for their 
ideas  
Talk about what makes some places special to people, and what the difference is 
between religious and non-religious special places 
Talk about what they have learned and what has helped them to learn. 
Think, talk and ask questions about what difference believing in God makes to how 
people treat each other and the natural world  
Give good reasons why everyone (religious and non-religious) should care for others 
and look after the natural world.  
Talk about what they have learned and how their ideas have changed. 
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Identify the main beliefs at the heart of religious festivals (i.e. at least one festival in at 
least two religions)  
Make clear links between these beliefs and the stories recalled at the festival 
Identify some Hindu deities and describe Hindu beliefs about God (e.g. Brahman, 
trimurti)   
Offer informed suggestions about what Hindu murtis express about God  
Make links between Hindu beliefs and the aims of life (e.g. karma).  

Make connections between stories, teachings, symbols and beliefs and how believers 
celebrate these festivals  
Describe how believers celebrate festivals in different ways (e.g. between celebrations 
at home and in community; and/or a variety of ways of celebrating within a religious 
tradition).  
Describe how Hindus show their faith within their families in Britain today (e.g. home 
puja) 
Describe how Hindus show their faith within their faith communities in Britain today 
(e.g. arti and bhajans at the mandir; Diwali), indicating some differences in how Hindus 
show their faith  
Make connections between Muslim beliefs studied and Muslim ways of living in 
Britain/Yorkshire today  
Consider and weigh up the value of e.g. submission, obedience, generosity, self-control 
and worship in the lives of Muslims today and articulate responses on how far they are 
valuable to people who are not Muslims   
Reflect on and talk about what and how they have learned, and how and why their 
thinking has changed. 

Raise questions and suggest answers about what is worth celebrating and 
remembering in religious communities and in their own lives  
Make links between the beliefs and practices studied and the role of festivals in the life 
of Britain today, showing their understanding of the values and beliefs at the heart of 
each festival studied, giving good reasons for their ideas  
Talk about what they have learned, how and why their thinking has changed 
Make links between the Hindu idea of everyone having a ‘spark’ of God in them and 
ideas about the value of people in the world today, giving good reasons for their ideas  
Consider and weigh up the value of taking part in family and community rituals in 
Hindu communities and express insights on whether it is a good thing for everyone, 
giving good reasons for their ideas and talking about whether their learning has 
changed their thinking. 

Identify the religions and beliefs represented locally and regionally, and explain some 
of their key beliefs 
Describe examples of how different communities deal with diversity and interfaith 
issues.  
Identify some beliefs about love, commitment and promises in two religious traditions 
and describe what they mean  
Offer informed suggestions about the meaning and importance of ceremonies of 
commitment for religious and non-religious people today. 

Make clear connections between what different people believe and the way they live 
(e.g. involvement in community, in interfaith projects etc.)  
Explain how and why people respond differently to diversity and interfaith issues (e.g. 
inclusivism, exclusivism etc.).  
Describe what happens in ceremonies of commitment (e.g. baptism, sacred thread, 
marriage) and say what these rituals mean  
Make simple links between beliefs about love and commitment and how people in at 
least two religious traditions live (e.g. through celebrating forgiveness, salvation and 
freedom at festivals) 
Identify some differences in how people celebrate commitment (e.g. different practices 
of marriage, or Christian baptism). 

Make connections between religious and non-religious beliefs and practices related to 
living with difference in community  
Reflect on and articulate lessons people might gain from the experience of living in 
communities of diverse beliefs and practices, including their own responses  
Talk about how and why people think differently about diversity and interfaith, giving 
good reasons for their own views  
Consider and weigh up the ways in which the ideas studied relate to their own 
experiences and views of the world today 
Raise questions and suggest answers about whether it is good for everyone to see life 
as journey, and to mark the milestones 
Make links between ideas of love, commitment and promises in religious and non-
religious ceremonies  
Give good reasons why they think ceremonies of commitment are or are not valuable 
today. 
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Identify and explain Jewish beliefs about God   
Give examples of some texts that say what God is like and explain how Jewish people 
interpret them. 
Identify and explain Muslim beliefs about God, the Prophet and the Holy Qur’an (e.g. 
tawhid; Muhammad as the Messenger, Qur’an as the message)  
Describe and explain ways in which Muslim sources of authority guide Muslim living 
(e.g. Qur’an guidance on five pillars; hajj practices follow example of the Prophet).   

Make clear connections between Jewish beliefs about the Torah and how they use it   
Make clear connections between Jewish commandments and how Jews live (e.g. in 
relation to kosher laws)   
Give evidence and examples to show how Jewish people put their beliefs into practice 
in different ways (e.g. some differences between Orthodox and Progressive Jewish 
practice).   
Make clear connections between Muslim beliefs and worship (e.g. Five Pillars, 
mosques, art)   
Give evidence and examples to show how Muslims put their beliefs into practice in 
different ways. 

Make connections between Jewish beliefs studied and explain how and why they are 
important to Jewish people today   
Consider and weigh up the value of e.g. tradition, ritual, community, study and worship 
in the lives of Jews today, and articulate responses on how far these ideas are valuable 
to people who are not Jewish  
Talk about how ideas of tradition, ritual, community and study relate to their own lives, 
giving good reasons for their views and explaining how their thinking has developed.    
Make connections between Muslim beliefs studied and Muslim ways of living in 
Britain/Yorkshire today 
Consider and weigh up the value of e.g. submission, obedience, generosity, self-control 
and worship in the lives of Muslims today and articulate responses on how far they are 
valuable to people who are not Muslims  
Reflect on and talk about what and how they have learned, and how and why their 
thinking has changed. 
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Define the terms ‘theist’, ‘atheist’ and ‘agnostic’ and give examples of statements that 
reflect these beliefs   
Identify and explain what religious and nonreligious people believe about God, saying 
where they get their ideas from   
Give examples of reasons why people do or do not believe in God.  
Describe at least three examples of ways in which religions guide people in how to 
respond to good and hard times in life   
Identify beliefs about life after death in at least two religious traditions, comparing and 
explaining for similarities and differences. 

Make clear connections between what people believe about God and the impact of 
this belief on how they live   
Give evidence and examples to show how Christians sometimes disagree about what 
God is like (e.g. some differences in interpreting Genesis).  
Make clear connections between what people believe about God and how they 
respond to challenges in life (e.g. suffering, bereavement)   
Use evidence and examples to show how beliefs about resurrection/judgement/ 
heaven/ karma/ reincarnation make a difference to how someone lives. 

Reflect on and articulate some ways in which believing in God is valuable in the lives of 
believers, and ways it can be challenging   
Consider and weigh up different views on theism, agnosticism and atheism, expressing 
insights of their own about why people believe in God or not   
Make connections between belief and behaviour in their own lives, talking about what 
they have learned and how and why their thinking may or may not have changed in the 
light of their learning. 
Reflect on a range of artistic expressions of afterlife, articulating and explaining 
different ways of understanding these  
Consider and weigh up how religion might help people in good and bad times, giving 
good reasons for their ideas and insights  
Talk about what they have learned, how their thinking may have changed and why. 
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Monitoring, Evaluation and Review 
We intend that this policy should operate for the next two years, and then be fully reviewed by all staff and governors. 
To ensure that our R.E. policy is in practice, and to help teachers keep track of their own work and needs for support 
or training, all staff are asked to upload their teaching and learning tools for RE which can be accessed with the 
subject leader each term. 
 
The subject leader’s role includes monitoring and evaluation of this policy in practice. We maintain a ‘self-evaluation’ 
of our R.E. work in preparation for any scrutiny. The subject leader for RE will assess and review the subject’s 
strengths and areas for development. This will be in line with SIAMS and OFSTED guidance about self-evaluation and 
review.  
 

Legal Requirements 
• Religious Education must be provided for all registered pupils in full time education except those withdrawn 

at their parents’ request (or their own request if aged 18 or over).  
• (DfE Circular 1 / 94, paragraphs 44 & 49, and Non-Statutory Guidance 2010 page 28) 
• The law relating to Religious Education for pupils who are not yet in key stage 1 is different from that relating 

to subjects of the National Curriculum. As Religious Education must be taught to ‘all registered pupils at the 
school’, it includes pupils in reception classes, but not those in nursery classes or play groups. 

• We note the right of parents to withdraw their children from R.E.  The school must comply with any request 
from a parent to withdraw their child and parents are not required to give their reasons for wanting to do 
so. However, in view of the importance placed on R.E. as a core subject in a church school, we would hope 
that all children admitted will participate fully in R.E.  We aim to provide an open curriculum which can be 
taught to all pupils, by all staff. 
 

Teachers are asked to refer to the head teacher any questions from parents about withdrawals. We ask that and that 
anyone wishing to withdraw their child would discuss this with the Headteacher before making this decision. 
Requests for full or partial withdrawal from RE should be made in writing to the head teacher and a record kept of 
them.  
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